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Introduction 

The ETC Fair Assessment Policy is designed to ensure that all candidates have 

equal and fair access to assessment procedures. 

It enables the delivery of internally verified assessments to students according 

to the learning outcomes at the level of their chosen course. 

Assessments follow strict industry guidelines and do not allow discriminatory 

practices on the basis of race, gender, age, disability or other unique factors 

affecting candidates. 

All assessments are written by qualified educational practitioners and are 

verified according to the fair assessment policy guidelines. 

The fair assessment policy also operates according to the guiding principle of a 

variety of academic awarding bodies that continually monitor the quality of the 

college’s systems and procedures. 

This document will clearly state the aim of the policy with definitions and 

outline the practices and procedures to be observed by all staff when 

designing, verifying, setting, marking, standardising, recording and giving 

feedback to students of marked and internally verified assessments. 

It will also provide the main principles that assessors need to observe and give 

examples of good and bad assessments as a CPD reference tool. 

In addition, it will explain what students can do if they wish to dispute a result 

as well as advising teachers on how to get students to the next step if they are 

unable to achieve at any stage of the assessment process. 

Other information relating to the contents of this document may be found in 

the appendices. 

Aim 

To promote fair, relevant and effective assessment for all students studying at 

ETC International College 
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Definitions 

Assessments can take the form of formative or summative assessment 

whereby the former would consist of continuous assessment, homework, 

assignments, presentations, personal learning journals, essays, progress tests, 

reports, mind maps, projects, role plays etc. and the latter of exams or Spoken 

Question and Answer Sessions and the latter would be an end of term exam or 

presentation. 

English Course Assessment Process 

On arrival at ETC, all students are given an entrance test to determine their 

English level and placed in an English class according to their results. 

During the first week, they are given a Learner Portfolio in which they record 

their needs for the course and their CAN DO statements according to CEFR 

descriptors for their perceived level. 

The teacher will monitor their in-class progress and there may be a level 

adjustment for the student in the second week of their course. 

As they progress through each lesson, they are encouraged to complete their 

learner portfolios to indicate how proficient they are for each of the CAN DO 

statements. 

Once every six weeks, students take a proficiency test to determine their 

progress and identify weak points for the tutor to focus on in tutorials and 

feedback. 

Movement between the levels will depend mainly on student performance in 

the class, homework and proficiency test results. 

Further and Higher Education Assessments 

Students joining Further and Higher Education Programmes will also be 

assigned to an English class according to their IELTS results or equivalent or 

their English Entrance test results.   
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Subject assessments such as business or engineering also have a system of 

assessment directly linked to course elements, which come from the course 

specifications issued by the course validating organisations. 

Assignments are written by a qualified member of staff, internally verified and 

moderated before giving to the students.  Students are normally given a  

minimum of 4 weeks to prepare the assessment depending on the length of 

the course with an opportunity for meeting the tutor prior to submission to 

discuss the first draft of the assessment or presentation.   

At this point, the tutor may give general guidance on how to improve the 

assessment / presentation but may not comment on specific details or actual 

answers to learning outcomes addressed by the assessment. 

Students then have a further 14 days to follow through the advice of the tutor 

and complete their assignments before handing them in to reception or other 

designated office and sending them electronically to the e mail addresses on 

the front of the assessment. 

Assessors are normally then given 7 working days to mark the assignments, the 

student is immediately informed of the results by the tutor and told that the 

result is subject to internal and external verification, which may increase or 

decrease the value of the result.  

Internal verifiers are also typically given 7 working days to check that the 

assignments and feedback have been marked and written appropriately.   After 

this, if there is a large cohort, a sample of assignments at each level is double 

marked and standardised at a standardisation meeting.  The final mark is then 

recorded and the student is informed of the verified result. 

This process is overseen by the Chief Internal Verifier and the Moderator, who 

is typically the Programme leader. 

Student preparation 

Responsibilities for assessment and an understanding of ETC’s procedures are 

clearly explained to students during their course induction. 
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From the start of the course, students are motivated to work consistently and 

independently to achieve the requirements of the qualifications.  

They are each given a scheme of work at the start of each unit that explains 

which learning outcomes relate to which lessons on the course.   

Teachers write the aim of each lesson on their weekly plans and on the board 

during the lesson so that students know how to relate the knowledge gained 

and write their own ideas as they go along. 

Students are advised that their assignments are used to determine their 

progress on the course and will form the basis for their transcripts and 

certificates.  

Students will be alerted to the importance of meeting assignment deadlines 

and the consequences of having their marks for merits and distinctions capped 

should they miss the deadline. 

Students are also advised that all the work submitted for assessment must be 

their own. 

Each student is given an assessment guide that explains: 

 how assignments are used for assessment 

 how assignments relate to the teaching programme 

 how students should use and reference source materials, including what 

would constitute plagiarism 

 how students can understand and use key verbs in the learning 

outcomes 

 how to write their own ideas 

There are definitions of different types of plagiarism within the guide and 

advice on how to critically evaluate and reference sources within the 

developing argument of the student using In-Text and Harvard Referencing. 
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Setting effective assignments  

The number and structure of assessments are clearly linked to the learning 

outcomes for each unit. 

For example, a marketing module may have a learning outcome which says:  

“Conduct primary and secondary research to isolate a gap in a specific market.” 

The assessment would need to provide a method for the student to exhibit 

how they designed their questionnaires and provide graphs and tables of 

results to demonstrate that the evidence has been provided against the 

learning outcome. 

Assessors may choose to ask for this in a presentation or as appendices in a 

report + a rationale for the research within a written project or proposal. 

Another learning outcome may ask the student to: 

“Present ideas to a specific group of stakeholders.” 

This means that students would have to prepare a presentation in a format of 

their choosing but use the assessor’s contextualised, specified format to gain 

the merit and distinction criteria. 

The maximum number of assignments for a unit may not exceed the number 

of learning outcomes shown in the unit descriptor.  

There could be anything up to 4 or more assignments per unit according to the 

number of learning outcomes, which would suggest a continuous assessment 

structure or alternatively there could be one single assignment covering all the 

learning outcomes for a unit. 

Alternatively, the programme may combine all or some outcomes from all or 

some units into one assessment for example as a large project. 

Learning outcomes must always be assessed as a whole and must not be split 
into two or more elements. 
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Assignments are structured to allow students to demonstrate the full range of 

achievement at all grade levels.  

As assignments provide a final assessment, they will draw on the specified 

range of teaching content for the learning outcomes, which must be taught 

and delivered.  

The evidence for assessment need not cover every aspect of the teaching 

content, as students will normally be given particular examples, case studies or 

contexts in their assignments.  

For example, if a student is carrying out one practical operation, or an 

investigation of one organisation, then they will address all the relevant range 

of content that applies in that instance. 

A good assignment brief is one that, through providing challenging and 

authentic sector/work-related tasks, motivates students to provide 

appropriate evidence of what they have learnt. 

An assignment brief should have: 

● A vocational scenario: this could be a simple situation or a full, detailed set of 
vocational requirements that motivates the student to apply their learning 
through the assignment 
 

● Clear instructions to the student about what they are required to do, 

normally set out through a series of tasks 

● An audience or purpose for which the evidence is being provided 

● An explanation of how the assignment relates to the unit(s) being assessed. 

For many units, the practical demonstration of skills is necessary and, for 

others, students will need to carry out their own research and analysis, 

working independently or as part of a team. 
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Example Assessment Briefs on the BTEC website give information on what 

would be suitable forms of evidence to give students the opportunity to apply 

a range of employability or transferable skills.  

However, ETC may also choose to use different suitable forms of evidence to 

those proposed.  

Overall, students should be assessed using varied forms of evidence. 

These are some of the main types of assessment: 

● Written reports 

● Time constrained assessments 

● Creation of design documents 

● Projects 

● Production of an artefact 

● Solutions to engineering problems through discourse and/or calculation 

● Academic posters, displays, leaflets 

● PowerPoint (or similar) presentations 

● Recordings of interviews/role plays 

● Working logbooks, reflective journals 

● Presentations with assessor questioning. 

 

The form(s) of evidence selected must: 

 

● Allow the student to provide all the evidence required for the learning aim(s) 

and the associated assessment criteria (Learning Outcome) at all grade levels 
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● Allow the student to produce evidence that is their own independent work 

● Allow a verifier to independently reassess the student to check the assessor’s 

decisions. 

Supporting performance evidence can be captured through recordings, 

photographs or task sheets, with prior student or parental permission (Under 

18s) 

Individual students or groups may be asked to support their independent work 

by using real examples of their own or examples given to them that can be 

used in varied combinations. 

An assessor must assess only student work that is authentic (i.e. students’ own 

independent work).   

Students must authenticate the evidence that they provide for assessment 

through signing a declaration stating that: 

● Evidence submitted for that assignment is the students own work. 

● The student understands that false declaration is a form of malpractice. 

Assessors must ensure that evidence is authentic to a student through setting 

valid assignments and supervising them during the assessment period.  

Assessors must also take care not to provide direct input, instructions or 

specific feedback that may compromise authenticity. 

ETC may use Pearson templates or their own templates to document 

authentication depending on the course accrediting body. 

If an assessor suspects that some or all of the work submitted by a student is 

not authentic, they must take appropriate action using ETC’s policies for 

malpractice and refer to BTEC guidelines: 

https://qualifications.pearson.com/en/qualifications/btec-higher-

nationals/higher-nationals.html 

https://qualifications.pearson.com/en/qualifications/btec-higher-nationals/higher-nationals.html
https://qualifications.pearson.com/en/qualifications/btec-higher-nationals/higher-nationals.html
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Assessors make judgements using the criteria. The evidence from a student is 

judged using all the relevant criteria at the same time.  

The assessor makes a judgement against each criterion that evidence is 

present and sufficiently comprehensive.  

Late Submissions 

Students may be given authorised extensions for legitimate reasons, such as 

illness, at the time of submission, in line with ETC policies 

Students are all assessed in the same way with all students receiving the same 

time for assessment delivery on an individual basis without gaining unfair 

advantage from feedback to others.  

If a late submission is accepted without documents supporting mitigating 

circumstances, the assignment will be assessed normally, when it is submitted, 

using the relevant assessment criteria; with any penalty or cap applied after 

the assessment.  

Where the result of assessment may be capped, due to late submission of the 

assignment, the student will be given an indication of their uncapped mark; in 

order to recognise the learning that has been achieved, and assessment 

feedback will be provided in relation to the uncapped achievement. 

Uncapped and capped marks will be recorded and ratified by an appropriate 

assessment board; taking into account any mitigating circumstances that may 

have been submitted. 

Issuing assessment decisions and feedback Once the assessment team has 

completed the assessment process for an assignment, the outcome is a formal 

assessment decision. This is recorded and reported to students. The 

information given to the student: 

● will show the formal decision and how it has been reached, indicating how or 

where criteria have been met 

● May show why attainment against criteria has not been demonstrated 
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● Must not provide feedback on how to improve evidence but how to improve 

in the future. 

Source: Pearson BTEC Levels 4 and 5 Higher Nationals in Aeronautical 

Engineering Specification – Issue 4 – October 2017 © Pearson Education 

Limited 2017 

Resubmission Opportunity 

An assignment provides the final assessment for the relevant learning 

outcomes and is normally a final assessment decision. A student who, for the 

first assessment opportunity, has failed to achieve a Pass for that unit 

specification shall be expected to undertake a reassessment. 

● Only one opportunity for reassessment of the unit will be permitted. 

● Reassessment for coursework, project or portfolio-based assessments shall 

normally involve the reworking of the original task. 

● For examinations, reassessment shall involve completion of a new task. 

● A student who undertakes a reassessment will have their grade capped at a 

pass for that unit. 

● A student will not be entitled to be reassessed in any component of 

assessment for which a Pass grade or higher has already been awarded. 

Repeat units 

A student who, for the first assessment opportunity and resubmission 

opportunity still failed to achieve a Pass for that unit specification: 

● At ETC’s discretion and Assessment Board, decisions can be made to permit a 

repeat of a unit. 

● The student must study the unit again with full attendance and payment of 

the unit fee. 

● The overall unit grade for a successfully completed repeat unit is capped at a 



ETC FAIR ASSESSMENT POLICY  

 

06 November 2018 Page 11 

 

Pass for that unit. 

● Units can only be repeated once. 

Assessment Boards 

ETC holds assessment boards each term for all of its BTEC Higher National 

programmes.  

The main purpose of ETC’s Assessment Board is to make recommendations on: 

● The grades achieved by students on the individual units 

● Extenuating circumstances 

● Cases of cheating and plagiarism 

● Progression of students on to the next stage of the programme 

● The awards to be made to students 

● Referrals and deferrals. 

ETC’s Assessment Board may also monitor academic standards. The main 

boards are normally held at the end of each term. 

ETC may also hold separate boards to deal with referrals. 

Assessment Board reports and minutes provide valuable evidence for QAA’s 

Review of College Higher Education process.  

Appeals 

Students may appeal against the mark awarded if s/he feels the assessment 

decision is incorrect or that the assessment has been conducted unfairly. 

They must register their appeal with the programme director.  They must 

record in the work exactly where they feel they deserve a pass in order for the 

second marker to focus their attention on the disputed area. 
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Plagiarism 

All work handed in is also submitted electronically so that assessors can 

conduct an electronic anti-plagiarism check and also check sources cited. If it is 

suspected that a student has copied someone else’s work without referencing, 

they will be asked to either attend a viva to or resubmit the work with the 

appropriate sources.   

Vivas 

A viva will be held for a number of reasons: 

1. To give a student the opportunity to clarify points addressed in the 

written assessment and enable the possibility of achieving passes, merits 

and distinctions, where there may not have been enough information, 

evidence or explanation to pass the work the first time. 

 

2. If it is suspected that a student has submitted work which is not their 

own, the student will have the chance to demonstrate that they 

understand and can explain the work they have submitted and still be 

eligible for merits and distinctions should they prove successful. 

 

3. As a presentation to complement the written work they have submitted.  

This is followed by a question and answer session where the assessor 

will seek to check the underpinning knowledge of the student. 

 

Normally, this session would aim to take the student up to the next 

level.  So: 

 

 if they have been unable to obtain a pass, the assessor would 

focus on questions for a pass. 

 If they have achieved a pass, the assessor would focus on 

questions for a merit. 

 If they have achieved a merit, the assessor would focus on 

questions for a distinction. 
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Conducting a viva will involve one or more assessors on a panel who will 

question the student about their knowledge of the work they have submitted. 

The student will be notified at least 1 week in advance of the viva and sent the 

list of the main questions.  They will also be advised that the assessor(s) may 

ask supplementary questions if they are not satisfied that the student’s 

response contains enough evidence to match the learning outcomes. 

If the student answers all the questions correctly in the viva and in the rest of 

the assignment, they may also be assessed for merits and distinctions.   

NB If a student is unable to pass the viva or refuses to take a viva, they will 

be invited to resubmit their work with the appropriate referencing but any 

merits and distinctions will be indicated and then capped with the reason 

given for the cap. 

A student, who is not satisfied with their marks except in the case of clear 

plagiarism may go through the appeals process involving double marking by a 

second teacher, who may upgrade or downgrade the mark according to the 

level of evidence within the work to match the criteria.  This will also be 

internally verified. 

Because of the level of extra work involved in this process, there will normally 

be a supplementary charge to pay for the necessary remarking and processing.  

This will be notified to the student by the school according to the nature and 

amount of work to be undertaken. 

Late submissions 

A student may submit an assignment up to 2 weeks after the submission 

deadline but will have merits and distinctions indicated but capped with the 

reason given once they go past the original deadline date and time.   

However, they may still get a merit or distinction for the unit if there is another 

assessment within the unit that they have submitted on time and is worthy of 

merits and distinctions. 
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Any submission after the 2 week deadline will mean that merits and 

distinctions will be indicated but capped for the whole unit with the reasons 

given. 

Resubmissions 

Any criteria that the student hasn’t achieved, will be communicated as early as 

possible to enable students enough time to represent within the time of their 

studies but this will be officially authorised, if the termly academic board 

meeting decides that this is the appropriate step to take. 

Assessor Feedback 

Assessors complete their feedback ideally within the appropriate time scale 

normally 1 to 2 weeks according to their work load and other commitments.  

This time scale is not communicated to the student. 

Assessors will record their feedback on the submission form according to each 

element, citing evidence from the student work that matches each learning 

outcome.  They will then follow this with a general comment on the 

submission form about the student’s overall performance. 

Within the feedback, the assessor will make constructive, positive comments 

linking evidence to learning outcomes as well as giving advice on how the work 

might be improved in future. 

Assessment Design 

Appropriate assessments are designed according to the nature and level of 

learning outcomes for a unit of study. 

They should involve imaginative or ready-made scenarios and contain tasks 

that involve the student in a realistic job context applying knowledge acquired 

from the course to solving an actual problem. 

The design of the task should be aimed initially at students being able to use 

their knowledge to satisfy the pass criteria of the basic learning outcomes.   
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However, they should also facilitate an opportunity for more advanced 

students to attain merit and distinction profiles within each task through 

approaches in methodology such as application of theory, formatting, 

convergent and lateral thinking, independent learning, management of 

substantial activities and self-evaluation of approaches to learning and 

scenario resolution. 
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Appendix 1 - Assignment Examples 

Assignment -Bad Example 

You are the manager of a toy factory in London.  Most of the workers are 

mothers of Plutonian or Venutian origin who come from low income 

backgrounds and have performed poorly at school.  Some of them have 

disabilities and have been allocated jobs according to what they are able to do. 

Task  

How would you motivate this group of workers to improve overall 

performance of the factory? 

Assignment - Good Example 1 – Bad Example 1 reworded 

You are the manager of a toy factory in London.  The workers come from a 

variety of social and educational backgrounds.   

Task 

What processes would you initiate to improve staff motivation and overall 

factory performance? 

Appendix 2 - Assignment Feedback 

Assignment Feedback Bad Example 1 

Unfortunately Pedro, you failed this learning outcome due mainly to your lack 

of attendance, low language level and poor class performance.  I’m not sure 

why you are studying on this course and recommend that you switch to an 

English course first before coming back and attempting this subject. 

You didn’t talk about the 4 Ps in the marketing mix and you haven’t explained 

how Maslow’s pyramid works in the context of McDonalds for the customers. 

You could have said that customers need to feel warm, secure and accepted 

when they enter the restaurant and then taken them through the buying 
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process to help them to feel a sense of self–achievement.  Instead, you gave a 

rambling account of your last trip to McDonalds with your friends. 

Please try and do better in future!! 

Fail. 

Assignment Feedback - Good Example – Bad Example reworded 

A good effort and although you were able to use McDonalds to illustrate your 

answers, you needed to have included more references to the marketing mix 

and in particular the 4 Ps.  This would have enabled you to breakdown the 

different sections of your answer to product, price, promotion and place in the 

context of McDonalds. 

Adding to this, you could have located the McDonalds scenario within the 

context of Maslow’s hierarchy of needs and provided your own interpretation 

of how Maslow’s pyramid could be redesigned for the 21st century. 

You will need to resubmit this assignment but please see me if you have any 

questions about this assignment. 

 

Appendix 3 - Internal Verification- Bad example 

You have not assessed this properly according to the elements within the unit 

and in the assignment. 

You also haven’t cited any example s from the student’s work that would 

justify awarding a pass. 

You also failed to notice that the student had actually answered learning 

outcome 1.3 with a very good argument. 

Your feedback to the student is totally negative bordering on aggressive and 

personal and doesn’t give any advice whatsoever on how the student can 

improve his work. 

Change the feedback and return to me ASAP. 
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Internal Verification – Good Example – Bad Example reworded 

There needs to be more evidence in the feedback from the student work to 

justify awarding the learning outcome. 

Try to find a way to turn the negatives into positives i.e. 

Consider changing: “You have totally ignored the basic concepts of elasticity” 

to “Try to include more elasticity theory in your attempt to solve the problem”. 
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Appendix 2 
 

Glossary of command verbs used for internally assessed units  
 
Source: Pearson BTEC Levels 4 and 5 Higher Nationals in Aeronautical 
Engineering Specification – Issue 4 – October 2017 © Pearson Education Limited 
2017 

 
Term  Definition 

Analyse  Present the outcome of methodical and detailed examination 
either:  
 
● breaking down a theme, topic or situation in order to interpret 
and study the interrelationships between the parts  
 
and/or  
 
● of information or data to interpret and study key trends and 
interrelationships. 
 
Analysis can be through activity, practice, written or verbal 
presentation. 

Apply  Put into operation or use.  

Use relevant skills/knowledge/understanding appropriate to 

context. 

Arrange  Organise or make plans. 

Assess  Offer a reasoned judgement of the standard/quality of a situation 

or a skill informed by relevant facts. 

Calculate  Generate a numerical answer with workings shown. 

Communicate  Convey ideas or information to others. 

Create/construct Skills to make or do something, for example a display or set of 

accounts 

Compare Identify the main factors relating to two or more items/situations or 

aspects of a subject that is extended to explain the similarities, 

differences, advantages and disadvantages. This is used to show 

depth of knowledge through selection of characteristics. 
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Compose  Create or make up or form. 

Critically 

analyse  

Separate information into components and identify 

 characteristics with depth to the justification. 

Critically 

evaluate  

Make a judgement taking into account different factors and using 

available knowledge/experience/evidence where the judgement is 

supported in depth. 

Define State the nature, scope or meaning. 

Demonstrate Show knowledge and understanding. 

Describe  
 

Give an account, including all the relevant characteristics, 
qualities and events. 
 

Determine  
 

To conclude or ascertain by research and calculation. 

Design  
 

Plan and present ideas to show the 
layout/function/workings/object/system/ 
process. 
 

Develop  
 

Grow or progress a plan, ideas, skills and understanding. 

Differentiate  
 

Recognise or determine what makes something different. 
 

Discuss  
 

Consider different aspects of a theme or topic, how they 
interrelate, and the extent to which they are important. 
 
Give an account that addresses a range of ideas and arguments. 
 

Evaluate  
 

Work draws on varied information, themes or concepts to consider 
aspects, such as: 
● strengths or weaknesses 
● advantages or disadvantages 
● alternative actions 
● relevance or significance 
Students’ enquiries should lead to a supported judgement 
showing relationship to its context.  
This will often be in a conclusion.  
Evidence will often be written but could be through presentation or 
activity. 
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Explain  
 

To give an account of the purposes or reasons. 
 

Explore  
 

Skills and/or knowledge involving practical research or testing. 
 

Identify  
 

Indicate the main features or purpose of something by recognising 
it and/or being able to discern and understand facts or qualities. 
 

Illustrate  
 

Make clear by using examples or provide diagrams. 
 

Indicate  
 

Point out, show. 
 

Interpret  
 

State the meaning, purpose or qualities of something through the 
use of images, words or other expression. 
 

Investigate  
 

Conduct an enquiry or study into something to discover and 
examine facts and information. 
 

Justify  
 

Students give reasons or evidence to: 
● support an opinion 
● prove something is right or reasonable. 

Outline  
 

Set out the main points/characteristics. 
 

Plan  
 

Consider, set out and communicate what is to be done. 
 

Produce  
 

To bring into existence. 
 

Reconstruct  
 

To assemble again/reorganise/form an impression. 
 

Report  
 

Adhere to protocols, codes and conventions where findings or 
judgements are set down in an objective way. 
 

Review  
 

Make a formal assessment of work produced. 
 
The assessment allows students to: 
● appraise existing information or prior events 
● reconsider information with the intention of making changes, if 
necessary. 
Show how Demonstrate the application of certain 
methods/theories/concepts. 

Stage and 
manage 

Organisation and management skills, for example running an 
event or a business pitch. 

State Express. 
 

Suggest Give possible alternatives, produce an idea, put forward, 
for example, an idea or plan, for consideration. 

Undertake/carry 
out 

Use a range of skills to perform a task, research or activity 
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Appendix 3 

Appendix 5: Assessment Methods and Techniques for 
Higher Nationals 

 

Assessmen

t Technique 

Description Transferrable 

Skills 
Development 

Formative 

or 
Summative 

Academic 

graphic 

display 

 

This technique asks students 

to create documents 

providing 

well-presented information 

for a given purpose. Could be 

hard or soft copy. 

 

Creativity  

Written 

Communication 

Information and 

Communications 

Technology 

Literacy 

 

Formative  

Summative 

Case Study  This technique present 

students with a specific 

example to which they must 

select and apply knowledge. 

Reasoning  

Critical Thinking  

Analysis 

 

Formative  

Summative 

 

Discussion 

Forum  

This technique allows 

students to express their 

understanding and 

perceptions about topics 

and questions presented in 

the class or digitally, for 

example online groups, blogs. 

Oral/written 

Communication 

Appreciation of 

Diversity 

Critical Thinking 

and 

Reasoning 

Argumentation 

Formative 

Examination  This technique covers all 

assessment that needs to 

be done within a centre 

specified time constrained 

period on-site. Some units 

may be more suited to an 

exam-based assessment 

approach, to appropriately 

prepare students for further 

study such as progression on 

to Level 6 programmes or to 

meet professional recognition 

requirements. 

Reasoning  

Analysis 

Written 

Communication 

Critical Thinking 

Interpretation 

 

 

 

 

 

 

 

Summative 

Independent 

Research 

 

This technique is an analysis 

of research organised by the 

student from secondary 

sources and, if applicable, 

primary sources. 

Information and 

Communications 

Technology 

Literacy 

Analysis 

Formative 
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Oral/Viva  
 

This technique asks students 

to display their knowledge of 

the subject via questioning. 

 

Oral 

Communication  

Critical Thinking 

Reasoning 

Assessment 

Summative 

Peer Review  
 

This technique asks students 

to provide feedback on each 

other’s performance. This 

feedback can be collated for 

development purposes. 

Teamwork  

Negotiation  

Collaboration 

Formative 

Summative 

Presentation  
 

This technique asks students 

to deliver a project orally or 

through demonstration. 

 

Oral 

Communication  

Creativity  

Critical Thinking 

Reasoning 

 

Formative 

Summative 

Production of 

an 

Artefact 

Performance or 

Portfolio 

 

This technique requires 

students to demonstrate that 

they have mastered skills and 

competencies by producing 

something. Some examples 

are project plans, using a 

piece of equipment or a 

technique, building models, 

developing, 

interpreting, and using maps. 

 

Creativity  

Interpretation 

Written and oral 

Communication 

Decision-making 

Initiative 

Information and 

Communications 

Technology 

Literacy, etc. 

 

Summative 

Project  
 

This technique is a large-

scale activity requiring self-

direction, planning, research, 

exploration, 

outcome and review. 

Written 

Communication 

Information 

Literacy 

Creativity 

Initiative 

Summative 

 

Role Playing  
 

This technique is a type of 

case study, in which there is 

an explicit situation  

established, with students 

playing specific roles, 

understanding what they 

would say or do in that 

situation. 

 

 

 

 

 

 

 

 

 

Written and Oral 

Communication 

Leadership 

Information 

Literacy 

Creativity 

Initiative 

A 

 

 

assessment 

Formative 
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Self-reflection  
 

This technique asks students 

to reflect on their 

performance, for example, to 

write statements of their 

personal goals for the course 

at the beginning of the 

course, what they have 

learned at the end of the 

course and their assessment 

of their performance and 

contribution; completion of a 

reflective journal from work 

experience, detailing skills 

acquired for employability. 

Self-reflection  

Written 

Communication 

Initiative 

Decision-making 

Critical Thinking 

 

Summative 

Simulated 

Activity  
 

This technique is a 

multifaceted activity based on 

realistic work situations. 

Self-reflection  

Critical Thinking  

Initiative 

Decision-making 

Written 

Communication 

Formative 

Summative 

Team 

Assessment  
 

This technique asks students 

to work together to show 

skills in defining and 

structuring an activity as a 

team. All team assessment 

should be distributed equally, 

each of the group members 

performing their role, and 

then the team collates the 

outcomes, and submits it as a 

single piece of work. 

Collaboration  

Teamwork  

Leadership 

Negotiation 

Written and Oral 

Communication 

 

Formative 

Summative 

Time-

constrained 

Assessment 

 

This technique covers all 

assessment that needs to be 

done within a centre-specified 

time constrained period on-

site. 

 

Reasoning  

Analysis 

Critical thinking 

Interpretation 

Written 

Communication 

Summative 

Top Ten  
 

This technique asks students 

to create a ‘top ten’ list of key 

concepts presented in the 

assigned reading list. 

Teamwork  

Creativity 

Analysis 

Collaboration 

 

Formative 

Written Task or 

Report 

 

This technique asks students 

to complete an assignment in 

a structured written format, 

for example, a project plan, a 

report, marketing 

communication, set of 

instructions, giving 

information. 

 

Reasoning  

Analysis 

Written 

Communication 

Critical Thinking 

Interpretation 

Summative 

 


